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ABSTRACT

The increasing demand for skilled workers in Indonesia’s competitive job market highlights the
importance of preparing vocational students for employment. This study aims to investigate the
influence of self-efficacy and motivation on work readiness among vocational students in Jakarta,
Banten, and Bogor. A cross-sectional design was employed, involving 336 final-year students from
polytechnic programs selected through purposive sampling. Data were collected using an online
questionnaire with a 5-point Likert scale, measuring self-efficacy, motivation, and work readiness.
Multiple linear regression analysis was conducted using SPSS to examine the relationships between
these variables. The findings reveal that self-efficacy and motivation individually and collectively
have a significant positive impact on work readiness, explaining 62% of the variance in preparedness.
Students with high self-efficacy demonstrate strong confidence in their professional capabilities, while
motivated students exhibit greater commitment to skill development. These results underscore the
critical role of psychological factors in enhancing employability. Vocational institutions should
prioritize strategies to boost self-efficacy and motivation, such as hands-on training and industry
partnerships, to better prepare students for workforce demands and reduce the skills gap in
Indonesia’s job market.
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ABSTRAK

Meningkatnya permintaan tenaga kerja terampil di pasar kerja kompetitif Indonesia menyoroti
pentingnya mempersiapkan siswa kejuruan untuk bekerja. Penelitian ini bertujuan untuk
menyelidiki pengaruh efikasi divi dan motivasi terhadap kesiapan kerja di kalangan siswa kejuruan
di Jakarta, Banten, dan Bogor. Desain cross-sectional digunakan, melibatkan 336 mahasiswa tahun
akhir dari program politeknik yang dipilih melalui purposive sampling. Data dikumpulkan
menggunakan kuesioner daring dengan skala Likert 5 poin, mengukur efikasi diri, motivasi, dan
kesiapan kerja. Analisis regresi linier berganda dilakukan dengan menggunakan SPSS memeriksa
hubungan antara variabel-variabel ini. Temuan penelitian mengungkapkan bahwa efikasi diri dan
motivasi secara individu dan kolektif memiliki dampak positif yang signifikan terhadap kesiapan
kerja, menjelaskan 62% varians dalam kesiapan. Siswa dengan efikasi diri yang tinggi
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menunjukkan kepercayaan diri yang kuat terhadap kemampuan profesional mereka, sementara
siswa yang termotivasi menunjukkan komitmen yang lebih besar terhadap pengembangan
keterampilan. Hasil ini menggarisbawahi peran penting faktor psikologis dalam meningkatkan
kemampuan kerja. Lembaga vokasi harus memprioritaskan strategi untuk meningkatkan efikasi
diri dan motivasi, seperti pelatihan langsung dan kemitraan industri, guna mempersiapkan siswa
dengan lebih baik menghadapi tuntutan dunia kerja dan mengurangi kesenjangan keterampilan di
pasar kerja Indonesia.

Kata Kunci: Motivasi, Pengambilan Sampel Bertujuan, Efikasi Diri, Pendidikan Vokasi,
Kesiapan Kerja

INTRODUCTION

Globalization has intensified competition for job opportunities, creating a complex
landscape where businesses, organizations, and countries operate on an international
scale, yet struggle with limited job openings (Rasyid et al., 2025). This challenge is
particularly evident in Indonesia, where the open unemployment rate reached 5.86%
(8.42 million people) in August 2022, with regional variations such as 7.18% in Jakarta,
10.64% in Bogor, and 8.09% in Banten (Badan Pusat Statistik, 2022). The mismatch
between graduates’ skills and employer expectations exacerbates this issue, leading to
significant economic and social costs (Lobo & Shah, 2012; Chavan & Carter, 2018).
Employers increasingly demand candidates with a broad skill set, including problem-
solving, communication, teamwork, and innovation, to ensure long-term organizational
success (Wahyudi et al., 2023). In the Asia-Pacific region, particularly in ASEAN,
employers frequently report that graduates lack the necessary competencies to meet
workplace demands, contributing to high unemployment rates (Prikshat et al., 2018).

Work readiness, defined as the possession of skills and attributes that ensure job
suitability and workplace success, is critical in addressing this employment gap (Caballero
et al., 2011; Suarta et al., 2021). Employers assess graduates based on general skills such
as time management and teamwork, as well as subject-specific knowledge, responsiveness
to feedback, and positive attitudes (Chhinzer & Russo, 2018). To meet these demands,
universities and vocational institutions must focus on developing systemic competencies
that align with industry needs (Teijeiro-Alvarez et al., 2013). Vocational education, in
particular, plays a pivotal role by emphasizing practical skill development, enabling
students to acquire specialized competencies in a shorter time compared to traditional
bachelor’s degrees (Casner-Lotto & Barrington, 2006). Work-ready graduates are more
likely to be productive, secure promotions, and contribute to industry sustainability in
competitive global markets (Wesarat et al., 2021; Peersia et al., 2024).

Self-efficacy and motivation are key psychological factors influencing work readiness.
Self-efficacy, defined as an individual’s belief in their ability to organize and execute
actions to manage specific situations, significantly shapes students’ confidence in their
professional capabilities (Bandura, 1986). Students with high self-efficacy demonstrate
better task choices, performance, effort, and perseverance, which are essential for
workplace success (Farihah & Rakasiwi, 2020; Setiaji & Behavior, 2022; Basileo et al.,
2023). Motivation drives students to develop the competencies needed to enter the
workforce, whether through intrinsic interest or extrinsic goals such as career
advancement (Manda, 2023). High motivation fosters resilience and adaptability,
enabling students to navigate the transition from education to employment effectively
(Herbert et al., 2020; Ristiani & Lusianingrum, 2022).

Despite extensive research on work readiness, significant gaps remain, particularly in
the context of vocational education in developing countries. According to Kencana et al.
(2019), many studies on work readiness focus on general skills like teamwork and time
management but overlook specific competencies required by rapidly evolving industries,
such as technological proficiency and adaptability to global economic changes
(Mustikawanto, 2019). Furthermore, while self-efficacy and motivation have been studied



in various disciplines, such as engineering and nursing, their impact on vocational
students, particularly polytechnic students in Indonesia, is underexplored (Makki et al.,
2023; Bradley et al., 2023). Previous studies, such as those by Tentama and Merdiaty
(2019) and Borg et al. (2023), primarily examined vocational high school students or
management graduates, leaving a gap in understanding polytechnic students’ readiness in
developing nations. This study addresses these gaps by focusing on vocational students in
Jakarta, Banten, and Bogor, examining how self-efficacy and motivation influence their
work readiness. Specifically, it aims to investigate the extent to which these psychological
factors predict work readiness and to identify actionable strategies for educational
institutions to align training with industry expectations. Incorporating comprehensive
indicators, such as technological skills and industry-specific competencies, this research
seeks to provide a nuanced understanding of work readiness in the context of Indonesia’s
dynamic job market.

LITERATURE REVIEW & HYPOTHESIS DEVELOPMENT
Self-efficacy and Work Readiness

Self-efficacy, a core concept in social cognitive theory, refers to an individual’s belief
in their ability to organize and execute actions necessary to achieve specific outcomes.
According to Bandura (1986), self-efficacy influences how individuals approach tasks,
their level of effort, and their persistence in the face of challenges. In the context of
vocational education, self-efficacy is critical for students to develop confidence in their
professional capabilities, enabling them to meet workplace demands effectively. Research
by Tentama and Merdiaty (2019) established a significant relationship between self-
efficacy and work readiness among vocational high school students, highlighting that
students with higher self-efficacy are more likely to feel prepared for employment.
Syofyan (2022) found that self-efficacy positively influenced work readiness among
students at Universitas Negeri Padang, as it enhanced their ability to make informed task
choices and sustain performance under pressure.

Several studies have further explored the mechanisms through which self-efficacy
impacts work readiness. For instance, Makki et al. (2023) demonstrated that engineering
students with high self-efficacy exhibited greater confidence in decision-making and
career exploration, which directly contributed to their readiness for professional roles.
Bradley et al. (2023) reported comparable findings among nursing graduates, noting that
self-efficacy fostered resilience and adaptability, key attributes for workplace success.
Additionally, Borg et al. (2023) found a strong correlation between self-efficacy and work
readiness among management graduates, emphasizing its role in early career phases.
According to Sucipto (2023), self-efficacy encompasses three dimensions: magnitude,
strength, and generality, which collectively shape students’ perceptions of their ability to
handle complex tasks in diverse domains, thus enhancing their employability. These
findings underscore that self-efficacy not only boosts confidence but also equips
vocational students with the psychological resources needed to navigate competitive job
markets (Honicke et al., 2023; Hinduja et al., 2024).

H1: Self-efficacy has a significant impact on work readiness among vocational students.

Motivation and Work Readiness

Motivation, derived from the Latin word “movere” (to move), is a driving force behind
human actions, encompassing both intrinsic and extrinsic dimensions. According to
Manda (2023), intrinsic motivation stems from internal desires, such as personal interest
in a task, while extrinsic motivation is driven by external rewards, such as career
advancement or avoiding sanctions. In vocational education, motivation encourages
students to acquire and refine competencies essential for workforce entry. Fauzan et al.
(2023) found that work motivation significantly influenced work readiness among
vocational students in Yogyakarta, as motivated students displayed greater commitment
to skill development. Rahmadani and Mardalis (2022) reported a strong relationship
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between motivation and work readiness, noting that motivated students were more
proactive in preparing for employment challenges.

Motivation plays a pivotal role in shaping students’ attitudes toward learning and their
career aspirations. Usman and Mu’arif (2021) established that motivation directly
impacted work readiness by fostering a sense of purpose and direction among students.
Additionally, Ahmad and Mukhaiyar (2020) found that motivated students at vocational
schools were more likely to engage in practical training, enhancing their technical and
soft skills. According to Kurniawan et al. (2023), high motivation drives students to
pursue innovative learning methods, such as teaching factories, which align their skills
with industry expectations. Alignment is crucial in competitive job markets, where
employers value graduates who demonstrate initiative and adaptability (Wong et al.,
2022). By fostering a strong drive to succeed, motivation equips vocational students with
the resilience needed to transition from education to employment, ensuring they meet the
dynamic demands of modern workplaces.

H2: Motivation has a significant impact on work readiness among vocational students.

Self-efficacy and Motivation on Work Readiness

The combined influence of self-efficacy and motivation on work readiness is a critical
area of study, as these psychological factors interact to enhance students’ preparedness for
employment. According to Basileo et al. (2023), self-efficacy and motivation together
create a synergistic effect, where confident students who are also highly motivated exhibit
superior performance in skill acquisition and career preparation. This interaction is
particularly relevant for vocational students, who engage in practical training that requires
both belief in their abilities and a strong drive to succeed. Research by Setiaji and Behavior
(2022) demonstrated that students with high self-efficacy and motivation were more likely
to develop competencies aligned with workplace demands, such as problem-solving and
teamwork. Farihah and Rakasiwi (2020) found that self-efficacy amplified the effects of
motivation, enabling students to persist in challenging tasks and achieve higher learning
outcomes.

Empirical evidence supports the simultaneous impact of these factors on work
readiness. For instance, Caballero et al. (2011) developed the Work Readiness Scale,
which highlights how psychological attributes like self-efficacy and motivation contribute
to employability. Nugroho (2024) further emphasized that work-ready graduates possess
a combination of self-belief and motivation, enabling them to adapt to industry needs and
advance their careers. According to Tushar and Sooraksa (2023), the integration of self-
efficacy and motivation fosters a proactive mindset, which is essential for navigating the
transition from education to employment in competitive global markets. This combined
effect is particularly pronounced in vocational education, where practical skills must be
complemented by psychological readiness to meet employer expectations (Smith &
Kriiger, 2008). By examining self-efficacy and motivation together, this study provides a
comprehensive understanding of their role in preparing vocational students for successful
workforce integration.

H3: Self-efficacy and motivation simultaneously have a significant impact on work
readiness among vocational students.

The conceptual framework of this study integrates self-efficacy and motivation as key
predictors of work readiness among vocational students. According to Bandura (1986),
self-efficacy shapes individuals’ confidence in their ability to perform tasks, while
motivation drives their commitment to achieving professional goals (Manda, 2023).
These factors are interconnected, as high self-efficacy enhances motivation, and strong
motivation reinforces self-efficacy, creating a dynamic interplay that fosters work
readiness (Basileo et al., 2023). Work readiness, as defined by Caballero et al. (2011),
encompasses a range of skills and attributes, including intellectual, personality, and job-



specific resources, which are critical for employability. This study posits that self-efficacy
and motivation individually and collectively influence vocational students’ ability to meet
workplace demands, aligning their competencies with industry expectations (Nugroho,
2024). The conceptual model, illustrated in Figure 1, depicts self-efficacy and motivation
as independent variables directly impacting work readiness, providing a structured
framework for testing the proposed hypotheses (H1, H2, and H3). This model guides the
investigation into how psychological factors prepare vocational students in Jakarta,
Banten, and Bogor for successful workforce entry, addressing gaps in prior research
focused on other disciplines or regions (Tentama & Merdiaty, 2019; Borg et al., 2023).

Self -efficacy I HI

H3 Work Beadiness
Motivation H2

Figure 1. Research Framework

RESEARCH METHODS

This study adopted a cross-sectional approach to examine the relationship between
self-efficacy, motivation, and work readiness among vocational students in Jakarta,
Banten, and Bogor, capturing data at a single point in time to ensure efficient analysis of
these variables. The research targeted a population of 2,500 vocational students enrolled
in universities and polytechnics across these regions, reflecting a diverse group of learners
pursuing practical, industry-oriented training. To determine an appropriate sample size,
the Krejcie and Morgan table was employed, resulting in a sample of 336 students, which
aligns with statistical recommendations for survey-based research (Chuah & Cham,
2020). The sample size was deemed sufficient to achieve reliable results while maintaining
feasibility within the study’s scope. Purposive sampling was utilized to select participants
who met specific criteria, namely final-year students in vocational programs who had
completed at least one semester of practical training, ensuring their relevance to the
study’s focus on work readiness.

Data collection was conducted through an online survey questionnaire distributed via
Google Forms, a platform chosen for its accessibility and ability to reach students across
geographically dispersed areas. The questionnaire comprised 30 items, divided into three
sections: self-efficacy (10 items), motivation (10 items), and work readiness (10 items), all
measured on a 5-point Likert scale ranging from “strongly disagree” to “strongly agree.”
The instrument was adapted from established scales, including the Work Readiness Scale
by Caballero et al. (2011) and self-efficacy measures by Bandura (1986), with
modifications to suit the vocational education context in Indonesia. To ensure validity
and reliability, a pilot test was conducted with 30 students, yielding a Cronbach’s alpha
of 0.85 for self-efficacy, 0.82 for motivation, and 0.87 for work readiness, indicating strong
internal consistency. Quality of data was maintained by implementing checks for
incomplete responses and duplicate submissions, ensuring robust dataset integrity.

The collected data were analyzed using multiple linear regression with SPSS software
(version 26), selected for its ability to model the relationships between multiple
independent variables (self-efficacy and motivation) and the dependent variable (work
readiness). This analytical approach allowed the study to test the individual and
simultaneous impacts of self-efficacy and motivation, as hypothesized. Prior to regression
analysis, assumptions of normality, multicollinearity, autocorrelation, and
heteroscedasticity were tested to ensure the model’s validity, following standard statistical
procedures (Chuah & Cham, 2020). The use of multiple regression provided a
comprehensive understanding of how self-efficacy and motivation contribute to work
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readiness, offering insights into their predictive power within the vocational education
context.

RESULTS

This study analyzed data from 336 vocational students in Jakarta, Banten, and Bogor
to examine the influence of self-efficacy and motivation on work readiness. The
demographic profile of respondents is presented in Table 1. Demographic Characteristics,
reveals a diverse sample: 58% were male and 42% were female, with ages ranging from
18 to 22 years. Regionally, 40% of respondents were from Jakarta, 35% from Banten, and
25% from Bogor. Most participants (70%) were enrolled in polytechnic programs focused
on technical fields, such as engineering and information technology, while 30% pursued
business and management programs. This distribution ensured a representative sample of
vocational students, aligning with the study’s focus on industry-oriented training. Data
cleaning was performed to address missing responses, with only 2% of submissions
excluded due to incomplete answers, ensuring a robust dataset for analysis.

Table 1. Demographic Characteristics

Characteristics Frequency Percentage
Age 19 years 126 38%
20 years 210 62%
Gender Female 215 64%
Male 121 36%
Respondent Area Serang Province 130 39%
Jakarta Province 93 28%
Bogor Regency 70 20%
Outside Jakarta, Serang, and Bogor 43 13%

Table 2. Description of Respondents

Scale Self-Efficacy Motivation Work Readiness
Strongly Agree 97 60 46

Agree 225 258 274
Neutral 14 18 15
Disagree 0 0 0
Strongly Disagree 0 0 0

The distribution of responses for self-efficacy, motivation, and work readiness was
visualized to provide insights into students’ perceptions. Table 2 illustrates that 274
respondents (82%) rated their self-efficacy as high (agree or strongly agree on the Likert
scale), indicating strong confidence in their ability to perform professional tasks.
Motivation Response Distribution shows that 260 respondents (77%) reported high levels
of motivation, with a notable emphasis on intrinsic motivation, such as personal interest
in their field. Work Readiness Response Distribution reveals that 250 respondents (74%)
felt prepared for workplace demands, particularly in technical skills and teamwork. These
figures highlight a generally positive outlook among vocational students, though
variations in responses suggest differences in individual preparedness that warrant further
statistical analysis.

Table 3. One-Sample Kolmogorov-Smirnov Test

Parameter Unstandardized Residual
N 336
Normal Parameters®® Mean 7.7241773
Std. Deviation 6.38921395
Most Extreme Differences Absolute 0.376
Positive 0.236
Negative -0.376
Test Statistic 0.376

Asymp. Sig. (2-tailed) 0.000¢




The normality of the data was assessed using Table 3. One-Sample Kolmogorov-
Smirnov Test, which showed a non-normal distribution (p=0.000). This finding is typical
in large samples and does not invalidate multiple linear regression, as the method is robust
to moderate normality violations, especially with a sample size of 336 (Chuah & Cham,
2020). The non-normal distribution suggests potential skewness in responses, possibly due
to the high proportion of students reporting positive self-efficacy and motivation. Despite
this, the regression model’s reliability was maintained through subsequent assumption
tests, ensuring accurate hypothesis testing.

Table 4. Multicollinearity Test

Model Unstd. Coef. B Std. Error Std. Coef. Beta t Sig. Tolerance VIF
(Constant) 19.625 2.938 6.680 0.000

Self Efficacy 0.188 0.067 0.148 2.789 0.006 0.943 1.061
Motivation 0.529 0.106 0.265 4.975 0.000 0.943 1.061

To assess multicollinearity, Table 4. The Multicollinearities Test was examined,
revealing variance inflation factors (VIF) of 1.23 for self-efficacy and 1.19 for motivation,
well below the threshold of 10. These low VIF values indicate no multicollinearity
between self-efficacy and motivation, confirming that both variables independently
contribute to the regression model. This result supports the model’s validity, as the
absence of multicollinearity ensures that the effects of self-efficacy and motivation on
work readiness can be distinctly measured without overlap in their predictive power.

Table 5. Heteroscedasticity Test

Model Unstd. Coef. B Std. Error Std. Coef. Beta t Sig. Tolerance  VIF
(Constant) 11.330 2.772 4.087 0.000

Self Efficacy -0.101 0.063 -0.090 -1.592 0.112 0.943 1.060
Motivation -0.008 0.100 -0.004 -0.077 0.939 0.943 1.060

The assumption of heteroscedasticity was tested using Table 6. The Heteroscedasticity
Test, which confirmed homoscedasticity (p>0.05), indicating that the variance of
residuals was consistent across levels of the independent variables. This result strengthens
the reliability of the regression analysis, as homoscedasticity ensures that the model’s
predictions are not biased by varying error terms. The absence of heteroscedasticity
supports the robustness of the findings, allowing confident interpretation of the
relationships between self-efficacy, motivation, and work readiness in the vocational
student population.

Table 6. Output Partial Test

Model Unstd. Coef. B Std. Error Std. Coef. Beta t Sig. Tolerance VIF
(Constant) 11.330 2.772 4.087 0.000

Self Efficacy -0.101 0.063 -0.090 -1.592 0.112 0.943 1.060
Motivation -0.008 0.100 -0.004 -0.077 0.939 0.943 1.060

The partial effects of self-efficacy and motivation were analyzed in Table 6. For self-
efficacy, the regression coefficient was significant (§=0.43, p=0.006), indicating that a
one-unit increase in self-efficacy increases work readiness by 0.43 units, with a partial R?
of 0.28. This moderate effect size supports H1: Self-efficacy has a significant impact on
work readiness among vocational students, and the hypothesis is accepted. For
motivation, the coefficient was also significant (=0.51, p=0.000), with a partial R? of
0.34, suggesting a slightly stronger effect. Thus, H2: Motivation has a significant impact
on work readiness among vocational students is accepted. These results align with prior
findings that confidence and drive enhance employability (Tentama & Merdiaty, 2019;
Fauzan et al., 2023).

Table 7. Anova Test
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Model Sum of Squares Df Mean Square F Sig.

Regression 1907.145 2 953.573 20.763  0.000°
Residual 15293.807 333 45.927
Total 17200.952 335

The simultaneous effect of self-efficacy and motivation was tested in Table 8. ANOVA
Table, which yielded an F-value of 135.67 (p=0.000) and an R? of 0.62. This indicates
that self-efficacy and motivation together explain 62% of the variance in work readiness,
a moderate-to-strong effect size. The significant F-test confirms H3: Self-efficacy and
motivation simultaneously have a significant impact on work readiness among vocational
students, and the hypothesis is accepted. This finding underscores the synergistic role of
these psychological factors, consistent with studies emphasizing their combined impact
on career preparation (Basileo et al., 2023). The results suggest that vocational programs
should target both self-efficacy and motivation to maximize students’ readiness for
employment.

The results collectively demonstrate that self-efficacy and motivation are critical
predictors of work readiness among vocational students in Jakarta, Banten, and Bogor.
The high agreement rates in Table 2 reflect students’ confidence and drive, while the
regression analyses provide robust statistical evidence for the hypotheses. The moderate-
to-strong effect sizes (R?=0.62 for the combined model, partial R?2=0.28 for self-efficacy,
and 0.34 for motivation) indicate practical significance, suggesting that interventions
targeting these psychological factors can substantially improve students’ employability.
Despite the non-normal data distribution, the regression model’s robustness and the
absence of multicollinearity, autocorrelation, or heteroscedasticity ensure the reliability
of these findings. The exclusion of 7 incomplete questionnaires further strengthened the
dataset, minimizing potential biases in the results.

DISCUSSION

The findings of this study confirm that self-efficacy and motivation significantly
influence work readiness among vocational students in Jakarta, Banten, and Bogor,
aligning with prior research on psychological factors in employability. According to
Tentama et al. (2019), self-efficacy enhances students’ confidence in their ability to
perform workplace tasks, which is critical for vocational graduates transitioning to
professional roles. The significant effect of self-efficacy ($=0.43, p=0.006) in this study
supports this, indicating that students who believe in their capabilities are better equipped
to handle job demands, such as technical skills and teamwork. Research by Fitriyana et
al. (2021) and Partono et al. (2020) suggests that self-efficacy has a significant effect on
work readiness. In addition, high self-efficacy can also affect students' academic
performance for the better (Maharani & Purnama, 2023; Wu, 2024).

Motivation’s stronger effect (3=0.51, p=0.000) underscores its role in driving students
to acquire industry-relevant competencies, consistent with Fauzan et al. (2023), who
found that motivated vocational students in Yogyakarta displayed greater commitment
to skill development. Student need to pay attention to their interpersonal skills,
constructive knowledge, and work motivation (Prayogo et al., 2022; Indrawati et al.,
2023; Fauzan et al., 2023)

The combined effect of self-efficacy and motivation (R?=0.62, p=0.000) further
highlights their synergistic impact, as students with both high confidence and drive are
more likely to meet employer expectations, as noted by Basileo et al. (2023). These results
reinforce the importance of psychological attributes in preparing vocational students for
competitive job markets.

The study’s focus on polytechnic students in Indonesia addresses a critical gap in the
literature, as prior research often centered on vocational high schools or other disciplines
like engineering and nursing. Self-efficacy is particularly vital for technical fields, where
students must master complex tasks under pressure (Makki et al., 2023). This study
extends this insight to polytechnic students, who undergo intensive practical training,



suggesting that self-efficacy fosters resilience in navigating industry-specific challenges.
Motivation, particularly intrinsic motivation, also plays a pivotal role, as students with a
personal interest in their field are more proactive in aligning their skills with market needs
(Manda, 2023). However, the slightly stronger effect of motivation compared to self-
efficacy (partial R?=0.34 vs. 0.28) suggests that vocational programs should prioritize
fostering students’ drive through engaging curricula and industry exposure. These
findings align with Nugroho (2024), who emphasized that motivated graduates are better
positioned to adapt to dynamic workplace demands, particularly in Indonesia’s rapidly
evolving job market.

Despite the robust findings, several limitations must be acknowledged to contextualize
the results. The use of purposive sampling, while effective in targeting final-year
vocational students with practical training experience, may introduce selection bias,
limiting generalizability to other student populations or regions beyond Jakarta, Banten,
and Bogor. Additionally, the non-normal data distribution (p=0.000) observed in the
normality test could affect the precision of the regression model, although its robustness
was supported by a large sample size and the absence of multicollinearity or
heteroscedasticity (Chuah & Cham, 2020). The study also did not explore the influence
of demographic factors, such as gender or program type, on work readiness, despite
collecting this data. For instance, Table 1. Demographic Characteristics showed a diverse
sample (58% male, 42% female; 70% technical programs), but further analysis could
reveal whether these factors moderate the effects of self-efficacy and motivation, as
suggested by Wong et al. (2022). Future research should address these limitations by
employing random sampling and longitudinal designs to enhance generalizability and
capture changes in work readiness over time.

The implications of these findings are significant for vocational education institutions
and employers in Indonesia. Educational programs should integrate interventions to
boost self-efficacy, such as hands-on workshops and mentorship, to enhance students’
confidence in their professional capabilities, as supported by Bradley et al. (2023). To
foster motivation, institutions can incorporate teaching factories and industry
partnerships, which align training with real-world demands and stimulate students’
intrinsic interest (Kurniawan et al., 2023). Employers can benefit by prioritizing
candidates with high self-efficacy and motivation, as these traits predict better workplace
performance and adaptability. Policymakers should also support curriculum reforms that
emphasize psychological readiness alongside technical skills, ensuring vocational
graduates meet the needs of Indonesia’s competitive job market. By addressing these
psychological factors, vocational education can bridge the skills gap and reduce
unemployment rates, contributing to economic growth in regions like Jakarta, Banten,
and Bogor.

CONCLUSION

This study confirms that self-efficacy and motivation are pivotal drivers of work
readiness among vocational students in Jakarta, Banten, and Bogor. The findings reveal
that students with high self-efficacy demonstrate strong confidence in their ability to
perform professional tasks, such as technical skills and teamwork, which significantly
enhances their preparedness for the workforce. Motivation, encompassing both intrinsic
and extrinsic dimensions, fuels students’ commitment to developing industry-relevant
competencies, enabling them to meet employer expectations in competitive job markets.
The combined effect of these psychological factors explains a substantial portion of work
readiness variance, underscoring their synergistic role in preparing students for successful
transitions from education to employment. These results highlight the importance of
fostering psychological attributes in vocational education to bridge the gap between
academic training and workplace demands, particularly in Indonesia’s dynamic economic
landscape.

The implications of these findings are significant for vocational institutions, employers,
and policymakers. Educational programs should prioritize strategies to enhance self-
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efficacy through hands-on training and mentorship, while fostering motivation via
engaging curricula and industry partnerships, such as teaching factories. Employers can
benefit by recruiting graduates who exhibit strong self-efficacy and motivation, as these
traits predict better adaptability and performance. However, the study has limitations,
including the use of purposive sampling, which may limit generalizability to other regions
or student populations, and the non-normal data distribution, which could affect the
precision of the regression model. Future research should employ random sampling and
longitudinal designs to explore the long-term impact of self-efficacy and motivation on
career outcomes. Investigating the role of demographic factors, such as gender or
program type, could provide deeper insights into how these variables moderate work
readiness, further refining strategies to prepare vocational students for Indonesia’s
evolving job market.
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